BD‘1BS 050

AUTHOR
TITLE

- INSTITUIION

- DOCONENT RESUBE . .

) .

4 v . " SP Q15 909
D*llbn‘Petérﬂon. ?lizabetﬁ{\and Others
Special . Project to Stuly ERIC Potential for Impact odn

”hopl District Problems. Final ‘Repcrt.
ERIC lear*hghouse on Teacher Educatioen, Hashlngton,‘

1
»

+ D.C.: Linc¢oln Public Schools, Nebr.

SPONS AGENCY
PUB DATE °

* CONTRACT

NOTE \

EDRS PRICE
DESCRIPIOKS

' IDENTIFIERS

‘ABSTRACT

Pl

National Inst. of Pducatlon (DH?H), Hashlngton,
D. C. i

-

Ayrr 80 : . . . -
4u00-78-0017" . ~ S :
45p. ! ’ N . .

»

¥

MFO01/PC02 Plus Postage. )
*Cooperative *-oq*ams* *Data Bases: Elémentary

qSecondary Education: Feleral Government; Information

e

Retr*eval *Information Otilization; *Inservice
Teacher Pduqa*ion* Problem Solving: -Program
Descriptionss Proaram Development; Program

*

" Evaluation: Program Tmplementation' School Districts;

Use Studies . .
®*ERIC N .

ra .

The~-ERIC Clearinaghouse on- Teacher Education and the

»

incoln, Nebraska, Paublic Schecol System undertvok a cooperative
project to raise teachers' awdreness and-use of the ERIC data ‘bases.
The report describes proiect backarounﬂ and plarning, project
execution,-and ‘evaluation. Sugges*® jons for future repllcatlon are
\also providei. Appendices pvov*de a demographic profile of Lincoln,
objectives of ¥re state capacity buildina project, pre- and posttest

’questlonnaires.
proiject (MJB)

AR S

P

’

and’ Sample§ of newsletter art*cles promoting thz .

R 1

.,

-y,

‘*******i*t*****#*#*;*************#**i********x**#**********************
* Reproductlons sapplied by EDRS are the bhest that can be maie

, %

\‘l

from *he orlq*nalgdocumen*. ?

*+

%

R

3

.
***************#****k******************************************#****#**

‘\ N



13 . »

-

N i s » »
‘.‘ *‘a S - )
. N ) ) ““
Y A *
L ' ) . :
E TN
. ~ 7 )
o : ’ ‘ *
e I : T '
* ) ¥ Ry
- '-“ ) . . > N !
D ! \d s * » N ) kS
N . i
L - . ® i ‘
v ) ] *
- ] N .
- . .\\‘\ ) N ~
- X ‘FINAL REPORT \:’.' j"‘{ff}\ - foe
N F 5 . > ‘ »
' SPECIAL PROJECT TO STUDY
’ ' P . ERIC POTER‘]TIAL FOR IMPACT »
) . ) * ON SCHOOL DISTRICT PROBLEMS
N, - . -
2 +
: N L] .‘ 3 * )
\" Y - ~ . * ?
.) 3 . > \ B
R . ,
}»\ ? » . N - ' AN
* , :
. \ .,
. 3
A T
“ . : ) -
LS N
-y .
N . .
»
\ L o . "
’ : ' : :\ - k * A=
0\ ' -' : ’ ' ’ ‘ ‘ ' ‘
.' Q . ~ v . N N . . >
E 2l N )
"\ . . N R . N
k] » j >
L ’ |
3 | f» ~
* ,v - -
0. \ X . \ \ e
ERICS ks - : -
. A s : . \

»



a

*
[

~

S b, ‘
» . BN
FINAL REPORT
SPECIAL PROJECT TO STUDY ERIC POTENTIAL
O )
/ FOR IMPACT ON SCHOOL DISTRICT PROBLEMS
- ;f}
> 1 »
. Q x
’ . bY i .
The ERIC Clearinghouse on Teacher Education . *
. and ‘

» . : N
‘,The Lincoln (Nebraska) Public Sc??ol Syst?m

i .

Dr. Eg;gg;eth Dillon-Peterson

Director of Staff Development ~

. . Lincéln Public Schools : o
Lincoln, Neb. .

Dr. Karl Massanari, Director

Mr. Michael J. Butleg, Assistant Director
ERIC Clearinghouse on Teacher Education

Washington, D.C.

E

Contract Number 400-78-0017
1 March 1979 to 29 February 1980

) - April 1980

US DEPARTMENY OF HEALTH.
EDUCATION & WELFARE
- NATIONAL INSTITUTE GF
Y1 EDUCATION ¥
N r
THis DOTUMENT ma% BEEN RBE Buy.
DUWED EXATILY a3y RECEWGED  ROM
THE PERSON OR ORGANIZATION ORIGIN.
. ATING +T POINTS OF VIEW DR DPINIONS
STATED DO NOY NECESSARIL Y RE PRE.
SENTOFFICiaL NATIONAL INSTITUTE Qr
EQUCATION POSITION OR POLWCY

h4

@

ny,



v

. )
[

pr——
i

Y
.

1
-

This final report documentg, activities undertaken as a special project
under NIE Contract $#400-78-0017. The points of view or opinions expressed do

not s however, necessarily represent the official view of the National'®
Institute oft Education, or of the American Associataon of Colleges -for Teacher

Bducation, which is contracted to eperate the Clearlnghouse on Teacher
Education. .
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' ‘ \ _ PROJECT BACKGROUND

. . .
1 ’ The “Special Project to Study ERIC Potential for Impact on School !
v District Problems,"‘ called “the Llncoln Project,"™ originated in- discussions by e
the Advisory Board of the ERIC Clearinghouse on Teacher Bducatjon in 1978.
These discussiong, centered on ways in which the Clearinghouse might ‘ .
effectively respond to two kinds of needs: Co ' ol

"1. Needs of the ERIC Clearlnghouse on Teacher Education to study the \if .
- system's potential to deliberately affect a local school distrlct,

and
. . X . . ‘!.:)
2. Needs of local school district persomnel who seek to become more data  ~
v conscious in identifyinqﬁpnd solving problenms. ‘ §
- { . )
e In addition, the Board discussed how the Clearinghouse might aid in -

Central ERIC's goals for promoting awareness and access to the system. One
idea was for the Clearlnghouse to develop some method of indepth intervention
in one school district. Through such an intervention, it was believed that

r the Clearinghouse could:

--Systematically study how orientations and workshops about ERIC affect
both awareness and use of the system; .
--Determine what happens when a network 1s used to process teagher' s
.. requests for information; ~
—-Ascertain if the information that teachers obtain from ERIC is useful ' .
and adequate; and
e --Isolate, and categorize information gaps detected when searchlng for
\ . answers to teachers' inguiries. v
The Lincoln, Nebraska, school district was selected for this special
. . project because of existing staff develdpment and information referral °
networks (the latter consibted of media specialists in each of the district's
forty-seven schools), and because of the Lincoln-based State of Nebraska
Information Center for Educational Resources (SNICER), a state capacity
building project that already was providing ERIC search services to logal
teachers, Another factor was the willingness of the District's staff ?
development director to assist substantially in developing, executing, and
evaluating the project.. (Appendix A provides a demographic profile of the
Lincoln schqol district and its staff development program.)

»

" ERIC Objectives

From the general goals outlined for the Lincoln Project, the follmw1ng
four objectives were specxfled and are addressed in this report'
. 1. Degermine. the degree'to which the ERIC data base can be used in
- ' problem solvipg in a local school district; ‘ ol




K . develop a system for applying the information retrieved, and td

B

2. Identify necessary conditions fqr effective use of the ERIC system in

meeting school needs;
3. Determine the form in which retrieved information is most useful to

practitioners; and .
4. Identify information gaps in the ERIC data base. \ .

) i

Lincoln Objectives . \ \ \ y o

The Lincoln Public School system (LPS) viewed the project as a chance to
. make a measurable impact on the whole school system in integrating theory into
‘practice. To- that end, LPS set gorth the following objectlves: - .

* 3

1. Orient all LPS staff members about the nature.of ERIC and its
capabilities; y '
2. Thoroughly expose school leaders, partlcularly librarians and media
'~ gpecjalists, to the mechanics:of’ using ERIC resources. This training
- would enable them to recognize situations where ERIC could be of
service, to use ERIC reference books to locate information, to
’

™ organize a system for communicating the information to appropriate
staff. x
3. Document the staff development process; and
4. Document application of the ER%pfinformation\

T4
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. DPROJECT PLANNING AND DEVRLOPMENT
. . / . N

. . .
: »
&

» * ~
. Plannlng and development of the Lincoln Project took place: (a) during
the Clearlnghouse Adv{sory Board meeting of December 14-15,,1978; (b) through

' long-distance telephone conversatlons among Dr. Betty Dillon-Peterson, LPS

dlrector of staff. development; Dr.. Karl Massanari, Clearinghouse director, ‘and

. John Waters, then Clearlnghouse assistant director, during January through
, March 1979; and (c) in on-site work by Dr. Diﬂlon—Peterson, her staff in the

LPS Administration Building, and field-based teachers and administrators..
. In the early stages of the Lincoln Project, the LPS contacted the State

of Nebraska Information Center for Eduoatiohal Resources (SNICER) about the
proposed special project and -the posslbilities of working cooperatively. By '
the time of the project's approval, SNI‘_ ff were the third party in a
three-sided network o{ national informat”on center, school district, and state -
information resource and referral service’" (A descriptlon of the SNICER -
project is found in Appendix B. ) —

Plans called forthe Lincoln Pro;eot to be conducted on the following
schedule: - -

PHASE 1 (March 1979): Administer pretest survey to all LPS staff members
to determine knowledge about and use of ERIC.

PHASE 2 (March 1979): Orient 515 LPS staff members to the nature and

N
L

~ capabilities of ERIC. . o , s

PHASE 3 (April 1573): Form a Leadership Planning Group of eight to
twelve staff development leaders to identify needs and set priorities for the
Lincoln Project. Include central office administrators (such as subject area
consultants), special education conpsultants, building media staff members,
1n—house evaluators, teachers-staff developers, and building principals.

PHASE' 4 (June 1979): Convene ERIC staff members and the Leadership
- Planning Group to review needs, conduct preliminary training in use of ERIC,
select target-audience for indepth training, and plan for 1mplementation and
monitoring of use.
PHASE 5 (August 1979): Develop a communication plan and train selected
target audience of leaders. - ‘

PHASE 6 (Septembeg 1979*March 1980)s Have local evaluators monitor use
of ERIC after all training is coqpleted and schedule quarterly visits from
ERIC staff to assist and offer snggestions.

—

PHASE 7 (Merch 1980) : Conduct a posttest and write a final report,

} N /
Y
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: - PROJECT BXECUTION
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Implementation of Project activities closely followed the orlginal

" outline. With a few modifications to.account for variations in estlmated 7

costs and experience in condueting the actlvxtles, the Project was executed as
follOWS° . . ‘ o o - S

- N R
R M .
N W3 . N
d - . N - N . !

PHASES /1 and 2. Pretest and Orientation.

In March 1979, pretests were administered to determlne a baseline of @&
prior knowledge and use of ERIC so that comparisons cquld be made at the end N
of the Project. First, all school administrators (approximately 30) responded v
to the questlonnalre (see Appendix C) before being told about the Lincoln
Project and viewing ‘the v1deotape "ERIC~-It's That Easy."

»

These adminlstrators retuinéd to their respectlve schools where they
administered the guestionnaires to all staff members during a regular staff
meeting, explained the'Project and LPS expectatlons (see Appendix D) , showed
the ERIC videotape, and solicited volunteers for a commlttee that would pian
,how best to 1my§ement the Project.

-

: { N N

Of 2,200, staff members, 1,141 responded to the pretest, the results of
which .showed that 627 did not kﬁow what ERIC was, and 999 had never used it.
Other results are given in Appendlx E.

PHASE 3. Leadereh;p_Plannlng Group ~

P

In April, a tross-sectlon of LPS staff members part1c1pated in a -
four-hour orientation and plannind session. The group included two media
administrators from the central office, two media specialists, one district
evaldhtor, six elementary and secondary teachers who have part-time
respon31b111ty for staff development, one elementary school principal, one.
')assistant junior high school principal, four central offlceasubject—area
consultants or program administrators, two state department representatives

. who work with SNICER, and five regular classroom teachers from elementary,
junior high, and senior high schools. 1Initially this planning group was to be

made up of eight people, but three times that many responded to the call for
volunteers, and it was decided that the additional input would be valuable.

The agenda for the planning session included reports on the use of ERIC
through/the central media network of the district, a description of SNICER,
.and an explanation of the ERIC Clearinghouse on Teacher Education/LPS joint -

‘ project, The group divided into small clusters to: (a) Jdentify factors that

could be used.to determine priorities for searches, (b) identify ways to make
search data more widely available through the district, (c) - identify the
numbers and types of individuals who should be involved in the indepth
training/planning sessions, and (d) 1dent1fy topics for searches during or
‘immediately following training. _ . .

»
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ijﬁubsequently adopted, were as follows: X ‘

~ >
- 3
‘ N >
.
¢ - . N h
N .
~

?

The recommendatlons of the Leadershlp Planning Group, which were

» .

-Training/Planning:Pattiéipants-ntwo.staff members  from each building,
«irrcluding the media director, will be invited to partigipate in an
intensive inservice ERIC training project/plannlng program to be held
June 25-29, 1979. These participants will be relmbursed for their
time, if they are not on contract, for taking part in the .
workshop/planning session. . \ _ o .

RN
Prlnc1pals, admlnlstrators, consultants, coordlnators, and other - -
‘ 1nterested persons -may participate on a voluntary, first-come basis,
~w1th professional growth credit being approved-for all., If they
request, members of the Leadership Planning. Group.w1ll be included
before others are given consideration. AR LN v

~ »
& =

+
L2

N "

_Factors regardlng ;florify for searchab, in order of 1mp£rtance»-(a)
related to district emphasis; (b). degree of p ctlcal appllcabillty to‘ L
clasgroom;. (c) number Qf persons or .schools req esti tho.topic. or

" who might use® 1nformatlon, (d) number of previous
related—topic» (e) searcheSvthat support teaoher/ ¢

group. = . . v - ) T
. ‘ i g : N woT oy
Suggested topics for rinitial searches--rescurces for new coursds mandated
for graduation; gifted programming (K-12 articulation, ‘¢valuation,
staff development, reading); educational equity (sexlsm, racial ,

dlfferences, cultural awareness, handicapped) . NS

»

ways. of communlcatlng search coptents--(a) brief monthly annotated report .
in Focus (see Appendix F for samples); (b) more extensive summary
reports prepared by ‘the central LPS Administration Building Media : ¢

aqgg Office (through which all searches would be routed) and circulated to

~all building media centers; (c) maintenance of a central file for
searches; and (d) standardized reports by search initiators to the
central media office on the usefulness of the searches.

PHASE 4, Leadership Pianning'broup‘Training/Planning Session

A leadership training/planning workshop was conducted June 25-29, 1979,
by two ERIC/Teacher Education and two SNICER staff members in the LPS
Administration Building Media Center. All medi¥ specialists and building
principals were urged to attend, as they would provide the basis for further
planning and for on~31te execution of the Project, -

The agenda for the wpnkshop (Bee Agggndix G) was designed to give the
participants:
—=an indepth awareness of the ERIC system;

--1nformatlon about networks within LPS, and between LPS, SNICER, and the
ERIC Clearinghouse on Teacher Education;
—~—experience in skills and processes needed to conduct’ awareness—level
— S

»

r %

A



N * N . :
. : :
- . n e ' . . : . . =
. :

-

’d

. - N “
- workshcps for all instruetlonal and admlnist:atlve staff in their
. . ' respective schools; and o :
o --instructron about LPS and ERIC requirements for recardkeeplng and

' evaluatlop of . Project—related actlvitles. ; ~,

mponent of the workshOp opehed with brief
two~to~three minute mputer -searches. on a variety of topics proposed by .
workshop attendees. \.These searcheé ne1ther designed. to be nor presented as
fcomprehens;ve, were - intended’ to-raise partlcipant igterest and ‘'to indicate the
~ vast breadth of materialg in the data base. ‘Past ‘elriences of the workshop
presentors had indicated ‘that this opening ‘technique sustains interest durimg .
the "drier" but essential sectlons on the organlzatlon and use of t“F various
ERIC tools, the second pertlon of the workshop. LT

* \\\
S .2 »

- ) Thls second SeSSlon invblved an lnten51ve examlnatlon of the Thesaurus of .
. ERIC Descriptors, the Current Index to Journalssin Education (CIJE), Resources
. in Education” (RIE), and.other ERIC materlals that.are available locally. Each
.- participant was provided individual copies of the' Phesaurus'and RIE for use
during the workshop. In thg“case of CIJE, examples were taken from ‘the "
booklet 'How o Use ERIC" and-from handouts ‘prepared b& the Clearinghouse.

’ BecaUSe partlclpants would pfobabkg’be restrlotea in the future to
conducﬁlng~manual§searches or negotiating rather than performing computer
searches of the data base, a major part of the workshop was devoted to manual

" search -techniques. For this instruction, participants divided into four

The ERIC awareness

-

L ‘ groups led by, SNICER and Clearinghouse staff, Each group took several
‘ . - guestions, 1dent1f1ed descriptors from the Thesaurus, and found cztatlons in.
N several issues of RIE. ,

i * ) - - y -
: T . ~ . N

- In ancther‘seesion, participants checked their manual‘ﬁ%archee with
- computer searches using the same Thesaurus descriptors. Cjitations were
examined to determine their ‘relevance, and the searches ‘were crlthued

. The groups also worked on developlng stretegles for computer searches.
Each group selected a search topic for this session on the negotlatlng skills
- necessary for accurate transmission of requests from users to.a search service

-

1ntermed1a;y such as SNICER, In addition bbb examining each descriptor display ™

format in the Thesaurus, participants learned about the necessity of limiting
_a search by age level, educational level, and other variables.

1 -

»

Descriptors were examined for approprjateness and for ‘other cenceptitally -
and hierarchically related terms. The concept of "identifiers" was explathed
and, where appropriate, identifiers were included.in the search stratégy.
These sessions concluded with running the searches and examlnlng the search K
results.

~ The last part of the workshop was devoted to the expectations of the LPS
system and the clearlnghoﬁse for continued actlvxty by workshop participfnts,
These expectations, and the future planning which they involved, were as
follows: \ . ,

‘E& 1. If the participant was a building principal or central office staﬁf
. i ~ member, to arrange a presentation to share with their colleagues the

Y

& 11 g ‘ ¥ -
<

¥
¥




" PHASE 5.

- N . i\o

" procedures for conducting searches, and to encourage them to use the
service, - ) )
.If the: participant was a media specralrst, teacher, team leader, or
coordinator,- to arrange with his or her respective school principal
and supervisors to share procedures for canducting searphes.

To 1dentrfy a persoﬂal ‘need ‘for which an ERIC search would be ‘
appropriate,’ conduct the search, and report by telephone to the-
central media office on the effectiveness\of the informatlon from the%

T seeroh‘ o

~ Tor meet one or two: tlmes during the year to report informally end to.
make recdmmendations as the. Pro;ect continues., - . . N .
To be alert to any opportunltles for encoutagingiothers to use the
service and to h p them’ 1n1tiete.the process,” if necessary:. .

N 2

RO

Tnalnlng_cf "Admi etrative'Personnel “‘ s o o e

- C =; Just before the opening of»school, administrators were invitﬁp to

o ) pefﬁpclpate in an abbreviated training session similar to that ‘held for the
h o plann;ng group. Because. admrnlstratlve support was considered crucial to
- n-bulldlng promotion, the administrators also were adv1sed of LPS and

Clearlnghouse expectations for the Project. -

Na

\

"PHASE .6 . Implementatlon and Monltorlngiof ‘Processes . . . S i~\\~mWww?Z(\\.?JW\

x
hy g

.., From August 1979 to January 25, 1980, "the central media office
coordlnated and assrsted with monitoring the Lincoln Project. -Searches were
initiated by teachers (often with the assistance of .on-site media

specialists), and funneledethrough\the media office, which placed the order

with SNICER. By this process, media office staff could monitor changes in
teto use, nature of requests, and problems encountered by those doing the searches.

The office also began to build- a central file of searches performed. To keep

‘ all staff informed, the offlce made- regular reports of the topics being
N searched,;and, on occa51on, c&%ents*were reminded that the search service was

s "' available. - ST e

\’ As
>

The costs for searches performed during this phase were underwritten by
the Clearinghouse through the NIE contract for the special project. Prior to,
and subseguent to, the project, search costs we‘g financed through the budget
of the Lincoln Public School system.

*
. ' .
o
. T

.
a0 e

PHASE 7. Posttest

'}\7
In

late May 1980, a short version of the pretest questionnaire will be

administered to the entire LPS staff to determine any changes in level of
awarene®s and use (See Appendix H). LPS will include these data in future
t planning and budgetsiy as well as share the information with ERIC/Teacher -~

Education for dissemination through the ERIC systen.

NS -

+
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EVALUATJON OF THE LINCOLN PROJECT ' ~
‘ R s v, . "

R4

-

. Can ERIC be usdd in g;oblem solving at the 1oca1 -school distrjct level?

Judging from the . impressive Project statistics complled from August 1979 \
.. ~through January 25, -1980, the answer is yes. Compared with the preceding ten
. months, use of ERIC jumpedwfrom 37 to 262 completed searches, and 58 searches

'still being processed And, most of the searches were conducted by‘classroom .
teadherse ~ '

T

¢ *’ While use 'of ERIC may' well have been affectea bgthe faot that outsn.de
’ funds were available for a short time to underwrite search'costs, these data
tend to indicate that given awareness of and access to ERIC, both teachers ang
nOn-teach1ng staff can -and will use this ;esource. Of the searches ordered,
‘ten percent were to be used for administrative planning and policy s
development, 14 percent for curriculum development, and 61 percent for .
,classroom instruction (both content .and method) The remaining percentage qas
. s@llt among program planning (6), development {5), and evaluation (1).‘
. ~; : The,followlng.descrlptlon of Project results 1s taken verbatim from the
o evaluation report submitted to the Clearinghouse by .the Educational Service
' ‘Unit #18, State of Nebraska, William T. Workman, administrator.

'METHODS
A . \
Two. methods of data collection were used. Records kept.by
" cdntral office media center staff were examined to determine the
@ number of ERIC searches 1n1tiated during the project and the length
of time’ between 1n1tlat1ng and receiving searches.
~A gecond method involved interviéwing a random sample of users
- who had initiated and received one or more .searches during the
~ project. Interview questions were designed to obtain information
relevant to the ERIC objectives. A copy of the’interview questlons
. . is included in Appendix I. “ .

=

A sample of® fifty ERIC users was drawn from the list of users
who had initiated and received searches between Junw 1, 1979, and
January 26, 1980. The sample was stratified by position, resulting
, in the identification of four groups of participants: elementary
. teachers, secondary teachers, building administrators, and central
' ' office administrators. All fifty individuals selected for the
-survey were contacted and teiéphone ‘interviews were completed with
. forty—gwo of them. The sample of participants interviewed included
ten elementary teachers, twelve secondary teachers, ten building
' > " -administrators, and ten central office administrators. There were
no significant differences between the responses of the four groups
on ahy of the sixteen items. Therefore, no distinction was made
between these four groups in summarizing the results.

x
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© ¥ questions showed no significant differences between responses of
partigipanta*judged to havt made substantial uge of ERIC services
and résponses of all other ERIC users. Therefore, the - ;
* classification factor was not applied in summarizing results of the !
interv1ews. .

i

' RESULTS -~ N L ~L .~

-

IS b S - ~
. Responses to;interview‘questions and -data from media center
records were categorized by objective for purpose -of analysis. ®
T Results reported in the following patragraphs 1nclude info tion
relevant to-each objective.

~
*

o L ‘ \
ERIC Objective 1: ﬁsetermine to'what degree it is possible for the - ¢
ERIC data base to be used in_ptoblem solving at the local school
district level.

-

During the life of the preﬁect (June 1, 1979-January 31, 1980) .
a total of 320 searches were 1nit1ated by 200 staff members in . '

Lincoln Public Schools. o . ,
N ‘i“““\“FdeYSEWb\pérEieipants'%ére inﬁereiewea“EBﬁéEiﬁiﬁ@LEEE“““ T e e
. F usefulness of the ERIC system. Thirty-eight or 90.5 percent ° '
¢ " indicated that the ERIC searches they .initiated were ‘useful to them

in obtaining information for their jobs (such as program planning, -
curriculum development, classroom instruction, and problem solving).

Respondents also specified ways in which they used the ' . \ :
information obtained in the searches. The uses most frequently ' \\\*H

. " mentioned are listed below:.
1. Planning classroom instruction
.+ 2, Preparing in-service activities
3. Weveloping curricular materials
4. Preparing documentation for grant proposals
- " 5, Sharing resource information with others (students,

parents, teachers, Board of Education)

Forty (95.2 percent) of the participants surveyed said they .

plan to use ERIC again. Thirty-seven (88.1 percent) said they would  °
- use ERIC again if the cost Qf the service were deducted from

building instructional funds. Thirty-one respondents (73.8 percent)

indicated they would use ERIC again if they had ‘to pay for searches

themselves because school district funds were not available.

Thirty-eight participants {90.5 percent) said that money should be

allocated by the district to finance ERIC searches. However, twelve

of those respondents qualified their answers by saying searches )

financed by the district should be related to district and/or ’

building instructional goals. . S .

14
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' _ERIC Objective 2: Identify;neceésary and sufficient conditions for *
.~ ¢~ effective use of the ERIC system in meetiqgj;phool dlstrict
needs/solving school distrf&t_prcblems. ‘

LSRN - : +

Records were ‘kept on the dates dearches were initiated and the
-dates they were received . During the Prcaect, the average length of
. . time between date of the request and date the search was received
St was twenty-fidve days. The turnaround time- for searches received to
» date- ranged frcm ten days to forty-two days.

+ -
* .

b Partlclpants 1nterv1ewed responded to questions ‘concerning

\ problems they had in using the ERIC system. Thirty-seven of the
respondents ' (88.1 percent) sald that the ERIC searches included the’
general 1nformation they were expectlng. However, ten (23.8 ‘
percent) 1ndlcated that . the 1nfcrmat10n prcv1ded through the ERIC
.data base was not complete enough tp answer their questions. Nine
of the ten partlcipants who_ said the information they received was

* not complete are administrators' (four building and five central .
office administrators). The difference between reaesponses of
‘teachers and administrators to the gquestion concerning completeness
.of the information received is statistically significant (p .01).
One possible explanation for the difference between teachers and

wm e e e amdministrators—isthatthe kinds of questions asked by the two

groups may have been different.

\
»

1

Eight of the‘Lespcndents (19.0 percent) said that they had some

difficulty in formulatlng questions for their Searchies. However,

they also mentioned rece1VLng valuable help in delineating their

topics from the staff media speciallst Eight respondents stated

‘ they had scme difficulties using the information provided in the

- searches. The¥problem mentioned most frequently was the lack of

,. ' availability of microfiche readers. Twenty-one of the respondents
said that microfiche was inconvenient to use because Of the
necessity of borrowing readers. Other problems‘mentloned were the
delay between the time the sgarch was initiatel and the information
was received, and the. large guantity of data included in the search..

2 =
¥

ERfC Objective 3: Determine in what form retrleved 1nformat10n is
= "~ most useful tgpractit:.oners* h

?

- -

= Information. prov1ded in seacches were in three forms~-computer
printouts ™ paper copies of journal articles, and microfiache. Half .
the survey d participants said that microfiche was particularly

* inconvenigft to use. No respondents mentioned any difficulties in
using computer printouts or paper copies of journal articiles.

ERIC Objective 4: Identiff’ggps in the data base for problem
'solving at the local school level.

\ Participants interviewed responded to questionﬁ about the ERIC
‘ data\gégﬁl ghirty-seven“respondents (88.1 percent) said that tbe

- ~

b.) . '
» »
~
-
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¥ . .
searches they ipitiated included the information’ they expected.
Twenty-nine (69.0 percent) said that the information provided |,
through the ERIC data base was complete enough to answer their
* gquestions, \ e ‘ .
. ' In general, participants indicated 1itt1e awareness of ‘the .
- possibility of contributing resource materials to ERIC for’inclusion )
-in the. data base.. Only three (7.1 percent) of the people L
. interviewed had previously submitted resource materiais to ER, C. K
. However, thirteen (31.0 percent) of the respondents .said they have
developed resource materials that they would be willing to submit V};
‘for inclusion in the data base. Eleven people (26.2 percent) said i
, théy knew of additional resource materlals that could be included in
o the ERIC data’ base.

¥

CONCLUSION - { : .
) : This evaluation of the cooperative Lincoln Public Schools/gRIC
project was organized around four objectives relative to the

potential impact of the ERIC system on a local school dlstrict '

The evaluation de31gn ‘included analysis of informatlon
available from records kept by central office media staff apd from a
series of forty-two telephone interviews conducted during February
1980. The results indicate that it is possible  for the ‘ERIC data-
base to be used in' problem solving at the local school district
level (Objective 1); the major barrier to the effective use of the . .
. ‘ " ERIC system is the time delay between the date the search is’ T .
S initiated and the time the resuits of the search are available -
(Objective 2); hard copy*feedback (computer printouts, copies of
s~ journal articles) is more convenient to use than microfiche
‘ " (Objective 3); and no obvious gaps in the ERIC 4 base have been
identified (Objective 4). (Willeke, Marjorie J., and Novak, Carl D.
"Study of ERIC Potential for Impact on School District Problems: A
Staff Development Project."™ Lincoln, Neb.: Educational Service
Unit $#18, February, 1980)

Answers to oBbjective four, the identification of gaps in the ERIC data
base, as well as answers to the Lincoln objectives .await responses to the late
spring survey of teachers. Results of these surveys will be reported to the
LPS administration and to the Clearinghouse to make it possible to improve use
of the system at both locations. ' ’

¥
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From the experiences gained in the Lincoln Project, 'a model can he ~
constructed for full or partial replicaton that could b&” effective with
minimum expenditures by any schodl or school district. . -~

*y Ry > 3 N

+  Several conditions are fequlsxte for sucézsiful repllcatlon, among them

" the involvement of teachers in planning. Input’from this audience; to whom

awarengss and access ‘efforts are directed, about goals,- timing, . and processes
should be sought during-all stages, not just the evaluatloq stage.

A supportlve and 1nformed\adminlstratlon, suc2§5§“th3t in LinCOlnrxis
another prerequisite. The success'of the Lincoln Project was largely '
dependent on the administration's willingness to.allow release time for
Project meetings and planning sessions, for time spent in staff meetlngs, and
for monetary support. Hence, time spent to raise the awareness level of ‘
administrators is time well-spent. ' .

One reason for selecting the Nebraska site for this special projeet was
the exlstlng strong netwogk of media specialists linked to a central media
office, This system provided an accessible location for the workshops which
were attended by virtually every media specxailst in the district. 1In blaces
where such a network does not exist, the same effect might be obtained by an
ad hoc gathering of district librarians and media spec1allsts for training and
orientation, but the concept of a linkage for gathering and sharing )
informatibn must be in place.. \ ?

Again in Lincoln, funds were available for the “importation" of outside
advisors—-—gptaff members from the Clearlngbouse on Teacher Education--who
conducted the leadership training workshops.™ In retrospect, the abilities of
the SNICER staff (the state capacity building project) to perform the tasks
assumed by ERIC/Teacher Education capnot be doubted. In this case, SNICER was

a local resource, but such could probably be found in most regions to take on
a training role. Among these resourceg are local ERIC Clearinghouses,
individual state capacity building projects, expeérts on educational resources
and their use from state departments of education .as well as from local ERIC
'search services, and K-12 or, more likely, higher education librarians who
have had extensive experience in working with ERIC.

* N

The costs involved in training materials: were guite low in the Lincoln
Project and could be held at that level or reduced in a replxcatlon. Major -
expenditures for the workshops, aside f:om staff release time, were for

.duplicating handouts for workshop part1c1pants.

Non-contract participants were remunerated for participating in the
summer training-planning workshops. This cost could be avoided by scheduling
the workshops during the regular school year rather than summer vacation, a
feat that could be gccomplished if participants were released from regular

duties. Although pr Ay less effective, -another method might be to offer

[}
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the workshops during eééniﬁgs or on Saturdays guring the school year, or as &
pArk of a local-teacher center inservice program. : ’

B Y -

1

4
e -

“Through a combination of incentives.and effective .training technigues, a
group.can be assefbled at ‘a reasonable cost to develop an indepth working
"knowledge of the ERIC system and its potential. One important intentive’ in
the Lincoln Project seemed to bhe theﬁgranping of professional growth credit
for attendance ag\ERIC training workshops. Anothér motivator was\apparqnt in
a frequently expressed sentiment of Lincoln teachers ‘that the succéss of this
experiment was. due to the resource personnel at the building -level who cquld
take questions -and problems, turn ‘them into ERIC-searchgble~queétions,:and;

negotiate with séarch-service organizations to gather the resources,

»~ . . . . . N N

. The awareness level of individual téachers is another negessary target of
any replication. The necessity for raising awareness of the existence and
usefulrress of the ERIC data base was made clear ' 'in the results of the LPS ,
teacher ‘survey before the videotape showing. The devlopment of ERIC skills
among building librarians and media specialists would be wasted if a basic
awareness of the system's existence was not promoted concurrently among
instructional and administrative staff. ’
Awareness-lével training might be a¢complished in a number of ways,

depending on whether a district-level or ingdividual building-level approach is
taken: For a district, short mini-workshops might be undertaken, perhaps in -
concert with the local teacher' center; articles might be written for a
district staff newsletter; or a traveling éxhibit might be developed. For the
individual school, bulletin board displays might be mounted in the teachers'
lounge, articles in building newsletters or announcement sheets might be

ublished, and videotape or Overhgagpprojection programs might be arranged for
“Iunch time, early morning, or afternoon presentations. In addition, the
sthool librarian/media speclalist must be willing and able to keep the name of
ERIC visible so that whenever a school problem arises, ERI'will come to mind
as a resource. This last is probably the most effective and most necessary
promdtional activity. -

>
N

Links with local ERIC collections and a local ERIC search service are
other obvious needs in replicating the Lincoln Project. More than 700
locations now house ERIC microfiche collections, and many more locations
purchase and make available Resources in Education and Current Index to
Journals in Education. Many search services provide reduced rates or free
searthes to the populations that they serve (for example, state departments of
education and county or district education services to the school -teachers in -~
their areas). The ERIC Processing and Reference Facility, 4833 Rugby Ave.,
Suite 303, Bethesda, MD 20014, has available in limited guantities free
listings of ERIC microfiche collections and search services.

L]

]

Alternate sources of funds would have to be developed as substitutes for
_the federal support of search costs provided to-Lincoln. Project. Mogt
school districts have funds available for. staff development and library
services which could be used for this pose. In addition, an emphasis on
manual searching by library staff wit de dissemination of the responses to
individual information requests would reduce the dollar outlay for searching.
Sources of reduced fee or fre% searching would also have to be investigated. "

8 ‘ .
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Possible Va:latlons for Future Projects

The involvement of instltutlons of ﬁ&gher education (IHEs) in a
Lincoln-type project seems %o have great potential, as. the benefits of IHE
participation in local staff development activities have been, well-documented.
These institutions, with their resources and years of work in.educatign, could
replace one 'side of, the Lincolh triangle: the national inf&rmatlon center
(ERIC/Teacher Educatlon). In addition to being a local repository of the ERIC
collection in many cases, IHE instructional staff can prov1de problem—spec1f1c

‘syntheses of ERIC materials before they %ré delivered from the search service
"to, the. teacher. Involvement af an IHE would also provide opportunﬂtles for
'college and unlyersity faculty develoPment‘and for the upgrading of
‘profe§31onal educatlon courses. IHEs also are potential dellvexers of |
inservice workshqps, symposia, and classes.

* A +
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. From the evidence to date, it seems clear that- the collaboration 6f the
Lincoln Public School District and the ERIC Clearinghouse ort Teacher Education
* on this special pr03ect has’ resulted in DBenefits to both.

O )

rggﬁlts from Lincoln are not in, the exercise has:

»—raised the awareness of the entire school distfgct instructlonal and

administrative staff-about the existence of Eﬁie'

~

-

-—ptovided to the distgict a ‘cadre of school-based staff capable of

negotiating searches and transmitting them rapidly to an information

search serv1ce~

—-strengthened the network ‘of school-based media centers and central
media cepter staff;

—-multiplied seveﬁrfold‘the\use‘of ERIC over a six-month ‘period;

——gathered -important 1nformat10n on teacher awareness and. use of ERIC;

—-improved the abilities of the ERIC system to effectively address the

needs and concerns of the nation's schoolteachers and media
specialists.

[}

. Further results of the Lincoln Project will emerge from the post-project

questionnaire and interpretation of r95ponses-as they relate to the four

Lincoln objectives and the ERIC concern atiout gaps in the data base. Periodic

monitoring of ERIC use over the coming years will be done informally to
observe whether such use rises, falls, or remains steady. An interesting
study, but one that is far beyond the scope of this project, would be to-

determine if changes in instruction or administrative policy attributable to

information from an ERIC search-.has any effect on the academic standing or
behavioral patterns of the Lincoln Public School students.

Although the flna}
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’ DEMOGRAPHIC PROFILE OF LINC{&{, NEBRASKA, AND
OVERVIEW OF  STAFF DEVELOPMENT ACTIVITIES
i .': . ¥ h ol ] \;?»' ‘.
District Description o ~§.‘ . *' g ~:§?l t

-

L;ncoln\is a city of 175,000 1ocated ig eastern Nebraska. The state's

+ capital and second largest city, it "is situated 200 miles from Kansas City and

500 miles from Denver and Chicago. The level of education in the population

is relatively high, and there is a less, than five percent minority population,
predominantly Bladk. N

Government, educatlon, insurance, and light industry are the major
sources of employment. One out of every four persons dn the labor force is on
the payroll of local, rstate, or federal government’, The University of
Nebraska-Lincoln, Nebraska Wesleyan University, and Union College are located
in the city. . .
* -The entire city, a 46-square-mile-area, falls within the Lincoln Public
School District. Over 26,000 full-time, students attend the Lincoln Public
Schools. They are enrolled in thirty-three elementary schools, eight junior
high schools, three senior high schools, one combination junior-senior high
school and one small alternative school intended to provide for the needs of
junior and senior high'school students who are unable to adjust to the regular
school programy ¥ . y

More than 1,500 certlfled staff members, 800 classified employees, and
250 aides work "with these students. Of these employees, Z00 are certified
special educatlon teachers, administrators, aides, or other classifled
personnel., This number has gggwn from 80 1n_§he past. ten years.

The Lincoln Public Schools operate according to a decentralized
management philosophy, with the district office providing ‘student objectives,
guidelines, parameters, and occasionally directives. Within these
limitations, local building administrators and their advisory committees have
great latitude in staff;ng -an& programming, as well as in material selection
and purchase, .

»

The line of -authority runs from the superintendent's cabinet, made up of
ten key administrators in the central office (including the director of staff
development), to an admlnlstratlve council made up of all administrators
within the district. .At the monthly meetings of this council, administrators
assist the superintendent in the formulation of policy and operational
guidelines. 1In addition, princjpals at the elementary, “Junior high, and
senior high levels meet separat&ly each month wxph’%he superintendent to deal
with matters more directly related to their parxlcular assignments. Each
building administrator and central office diredtor or subject area consultant
has an advisory committee made up of a cross-section of teachers, department

1S
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chalrpersons, team 1eaders, and frequently parents or .comminity members who

assist them in planning. o . . . 8

\

-

The school district places much emphasis on effectiwe planning for
specific program improvement. Each January, central office administrators
(particularly subject area consultants) describe what they perceive to be
their staff development and/or curriculum improvement needs for the following
three years. Each year, these projections are updated to reflect any changes,
The sdperintendent's cablnet also declates districtwide areas of emphasis.

‘These program 1mprovement plans are made known to the bullding princ1pals
and thelr staffs who then develop their own program improvement p%ans, i
including collabbrative efforts with central office personnel where -
appropriate. The staff development budget is allocated to the schools
according to the plans approved by the associate superintendent for
instruction and, the director of staff development. Expenditures are monitored
through the staff development office. -

The Lincoln Public Schools are not beleaguered in the sense that many
other city school districts are at presen®. The community is constantly
supportive of the educational program and relatively uncritical. The budget -
has not been under serious attack by the citizenry, and the state recently
defeated a constitutional amendment for-a "lid bill"™ that would have seriously
constrained local efforts to provide guality education for Lincoln's students.

While achievement scores follow somewhat the same patterns as national
scores, Lincoln's have been and remain consistently above the national
average, and are, in fact, improving their relative position.

The school district maintains a group of evaluators who operate through
the Educational Service Unit as in-house/outside evaluators for projects or
programs for which the superintendent's ‘cabinet requests evaluation.

The Lincoln Public Schools have a history of successful collaboration
with other education agencies or groups. The superinsendent's cabinet has met
regulacly with the Teachers College cabinet from the University of

. Nebraska-Lincoln to identify and work on mutual problems, and the district is

involved in a cooperative effort with the University Council for Educational
Administration.

Staff Development Program

The Lincoln Staff Development Program, which was initiated in 1969, is an
integral part of the district's program improvement efforts. It is
administered by the director of staff development and is a part of the
division of instruction. The office has no permanent staff other than the
director and a secretary, but many individuals within the system take
responsibility for the program in a’variety of ways.

Subject area consultants head curriculum studies and conduct appropriate
staff development activities to support and improve current curriculum and to
implq'wnt new curriculum.




»

A large cadre of staff developers~teachers works on temporary assignment
‘or on extra assignment to provide inservice training for colleagues.

>

A number of building prlncipals and other central office administrators,

such as those in special education, pr0v1de inservice training for fellow
:admlnlstrators or for other staff members on a variety of toplcs of current

- N

concern, ° . . . . .
. ~ * ~‘ "\ o t \‘ . \ " ~apat
The Superintendent’of Schools has exhibited a con31stent, long-term

commitment to staff development and its importance to, an .effective educational
‘The current budget allocation from local district -monies is as

%

“program.
_substantial as any known to district staff., =~ | .
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APPENDIX B

: OBJECTIVES OF SNICER—~~THE NEBRASKA .STATE CAPACITY .BU‘IIDIM':} PROJECT

Y . >

~ 't
a

The State of Nebraska Infongation_Center for Educational Resources

N e

NIRRT R N LR S

(SNICER) has as jits purposes: (1) to establish and maintain a program that
' -systematically provides technical information to educators in the State of -
Nebraska; (2) to coordinate information activities within Nebraska; and (3) to
provide the necessary links between local schools and information resources to
make. educational research more effective in promoting-the improvement of
school practice, These purposes are accomplished through promoting the use of
information resources by Nebraskans in making education-related decisions;
through providing rapid access, review, and use of_jinformation. to educators;
through trajning state and local educators in 1nf0§%ation use; and through
coordinating various information resources and activitiés statewide so. that
services are efficient and not duplicated. Three kinds of procedures are
used: (1) cnordination of information sharing through SNICER by its.
‘ establishment as a recognifed "point of control™ for educatipn-related
. information requests. (These requests are either responded to directly or -
through an éxpebt%in the topic area); (2) assistance to both internal and
external providers of information in medting users' needs (Tralning at the -.
awareness level is provided to both users and managers of educational
informatién; ‘workshops are held across the state to fmprove the understanding °©
of education-related iWformation systems, their resources, .access systems, and
. the ways in which they can be employed); and (3) support of information users
and prov1ders through the expansion of the array of accessible resources, .and
the Jevelopment of efficient systems to acquire, evaluate, and convey
information. .
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If no, explain briefly why not?

¥

Lincoln Nebraska Questionnaire

Khat is your staff position?

‘A. Have you ever used ERIC in obtaining information for use in our job (such

as program planning, curriculum development, classroom instruction,
problem solving) rather than for more -personal use (such a career
advancement, theses writing)? YES NO -

-

‘g

MRS W W A e
- P

RN
R

1. If yes, have you used it more than-once?” Yes no -

s

If no, why. not2...-e—>-> = T o

2. - If you have used ERIC, how did you go about getting information?
a. through Local Education Association contact (LEA) T
b.  through State Education Association contact ' (SEA)
c. - through Teacher Center contact :
d. through an ERIC Clearinghouse
e. through direct personal research

3. If you have not used ERIC, was this due to any- of the following?
a. don't know what ERIC is ; s ‘
" b. don't know of any access poipts
C. no school-provided funds

d. any other particular reasons

9

S ;
) \f i . . ' .
If you have used FRYC, was the information useful to you? YES NO

——— —————

If you have used ERIC, what form did the information use take?

A. personal manual seafch of Resources in Education (RIE) , of Current
Index to Journals in Education (CIJE) . . ‘
B. manual seach, by others, af RIE ., of CIJE
search conducted by SEA , LEA _» ERIC Clearinghouse » other
C. computer search of RIE , of CIJE ‘
search conducted by SEA , LEA » ERIC Clearinghouse . ¥

other organization
]

If you have used ERIC, briefly note:-

A. its strengths (in relation to your particular information need/problem),

~

B. its weakness (in relation to your particular information need/problem)

ST



~_Lincoln erraska~PubﬂiC\Schoon/
ERIC Clearinghouse on Teacher Education

ERIC INSERVICE WORKSHOP

&

- . |
2 _  Dear Media Cente¥ Director:

i We would appreciate your answering the following questions as part of an investi-
e gation into the usefulness of the Educational Resources Information Center (ERIC)
in helping to solve Tocal school system problems. We plan on sending a follow-up
questionnaire in late December 1979 to chart any. changes which have occurred in
1o ERIC.use-which may be~attributablé o this Sérids of workshops and to the increased

exposure the classroom teachers in your system will have to ERIC over the coming
months. If you are willing to participate in the follow-up study, please fill

W,
*

| in' your name, title, and mailing address in the space provided. .
g ‘r‘: B » » Q >
L 1. How large is your media center staff? Full-time: s Part-time
‘; 2. MWkich of the following are in your media center collection:
] films i microfiche readers
film strips ) __microfiche reader/printers
R -__slides Resources .in Education ‘ )
! books __Current Index to Journals in Education
_ newspapers X _ computer terminals
_ periodicals _____other (please specify: )
microfiche n " "o )
g 3. Approximately how many requests for inf rmation do you receive per week?
: 4. Of these questions, what estimated percentage are in reference to:
2 . v N .
- ~need for curriculum materials: prcgram improvement o
administrative problems . preparation of speech, report, article
_classroom materials \ ~__research project -
teacher-centered career devel- browsing .
opment ‘ other (please specify: )
current awareness - S )
. assignments and term papers " " "o )
) \ preparation or updating of " " "o )
- ~ course bibliofraphies . " " o )
[ 5. In order of frequency, what sources do you most use to answer client questions:’
' journals/periodicals other reference works °
[ - dictionaries ERIC materials _
o _____encyclopedias . —__other (please specify: )’
’ ___textbooks " oo )
verticle files “ \ " " o )

-y



N —2—‘
6.‘ thch of the following have you used in providing information to your clients,
and with what frequency:

often occasionally rarely never.
Dissertation Abstracts™ ~
b _ Education Index ~ ‘ ;
P Psychological Abstracts ‘
) Sociological Abstracts ‘
. Reader's Glide \
Magazine Index ‘
_New York Times Index ‘ I ‘
Resources in Education ‘ ; ‘ ‘
Current Index fo Journals v
in Education - ’
- ERIC microfiche ‘
i 7. Please estimate the number of people using the following in a typical month:
“Dissertation Abstracts , __ Magazine Index
Education Index ; New York Times Index
Psychological AbstractSQW\‘ t Resources in Edu¢ation
Sociological Abstracts - Current Index to Jourrmals in
Reader's Guide " Education
ERIC microfiche:
. -»
.« 8. How do=s ERIC compare in usefulness to other such indexes you have used:
less useful . equally useful ) more useful
?t . 9. What has bren your client response to info%matjon obtained. from ERIC?
generally unfavorable generally favorable _ uniformly favorable
B Comments : ’
"10.‘\P1ease estimate the number of people in each categohy saryed by your center in a
. typical wék:
L teachers pd%ents
‘ administrators , students
support staff B others v
11. Do you publicize the availability of ERIC to your c1ients? _yes; }no
‘What form does this publicity take: d1sp1ays, ____general orjentations/
. workshops; fliers; columns {n school newspapers; work-of-mouth;

____ other (pTease specify:

y - B e — 3

. Would you be willing to complete a follow-up quest10nnazre in ]ate December?
= 1§ so, p]ea;g complete the following:

Name . ‘ ;
Title: 0 B
Mailing Address:
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| ° LINCOLN PUBLIC SCHOOLS
¢ , ~ Lincoln, Nebraska , .

~

ERIC PHJJECT

'EDCPECTATI(NS FOR PARTICIPANTS

l If you are a building pr:mcipal or central office staff member,
arrange for a presentation with the group or groups you deal,
with most directly to share the procer;iures for conduc;tjng

. searches, and ehcouragé them to use this | se:rvice.

‘2. If you are a media spec:Lallst, teacher, team leader, ooordinator,
arrange Wlth your principal or supervisor to present procedures
for conductmg searches to your colleagues and encourage them to

e use thlS SE‘.I‘VlCG‘ o
3 Identlfy a personal need for which an ERIC search might be appro:

. priate, conduct the search, report by telephone to Dr. Clara ‘

| Rottmann, the effectiveness of {the inforﬁzation gained as a result."

4. Meet 1-2 times informally during the year\ to report and rake
recommendations as the p;mject continues.

‘ 5. Be alert to informal opportunities to encourage others to use the
service and be willing to help them initiat® the process, if

-

L
necessary.

Betty Dillon-Peterson
T Staff Development Office
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= ~ Lincoln Nebraska Questionnaire j*\
> ‘ \f )

I. What is your staff position? ] v

* II.. A, Have you ever used ERIC in obtaining information for use in our job (such
o as program planning, curriculum development, classroom instruction,
problem solving) rather than for more personal use (such a career
advancement, theses writing)? YES 142/12%  NO 999/88%

1. If yes, have you used it more than once® yes 105/75%no 35/25%
If}na, why not? ' ‘ )

2. If you have used ERIC, how did you go about getting information? j’
a. through Local Education Association contact (LEA) 19

O b. through State Education Association contact (SEA) 8
A C. through Teacher Center contact 15 . x
y N d. through an ERIC CTearinghouse

e. through direct personal research 74

» 3. If you have not used ERIC, was this due to any of the following?
- a. don't know what ERIC is g27/69% ‘
b. don't know of any access points - 167/18%
C. no school-provided funds 39/4%
d. any other particular reasons 75/8%

~

hd E

III. If you have used ERIC, was the
If no, explain briefly why not?

information useful to you? YES 131/96%N0 5/4%

IV.  If you have used ERIC, what form did the information use take?

A. personal manual-search of Resources in Education (RIE) 59 | of Current
Index to Journals in Education (CIJE) 42
B. manual seach, by others, of RIE® 10, of CIVE 7
search conducted by SEA _3 , LEA 3 , ERIC Clearinghouse 21 , other 7.
- €. computer search of RIE 19 , of CIJE 10 ‘
search conducted by SEA 4, LEA 2 ", ERIC Clearinghouse 37 ,
other organization g '

V. If you have used FRIC, briefly note:

A. its strengths (in relation to your particular information need/problem)
n=110

B. its weakness (in relation to your particular information need/problen)
n=60

3 Y
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October 29, 1979

*

Computer program locates referehce materials

Nearly 100 searches have been made since July
I, 1979, for resource material requested by
Lincoln Public School employees, using the
Educational Resource Information Center
(ERIC) pro;cct

ERIC is an information’ mneval system
providing up-to-date information and resources
on kindergarten through post-secondary level
subjects for use in the classroom or for system-

wide committee work. Research can be done-

manually at the LPS Media Department, or
through a computer.

LPS is serving as the model for an effective
way in which ERIC can effectively be
implemented into a school district, and also to
evaluate its content.

Betty Dillon-Peterson, LPS staff
development director, initiated ‘the idea of
studying ERIC for one year after attending a
meeting of the National Advi&g;;;y Committee for
the ERIC Clearinghouse on Teacher Education,
where concern was voiced that the system was
not being used by teachers.

+ So far, about 137 LPS staff members and
administrators have been trained to be links
between their schools and the media services
department. Staff media specialist Donna
Peterson serves as the link between the schools
and the state-wide system, Sfate of Nebraska
nformation Center for Educational Resources

(SNICER). SNICER coordinates the search
th other computer systems in the country.

' Dillon-Peterson  said she considers ~the

program to be very useful. “I feel that it is
important that people stay mentally alert by
looking at as many possibilities as they can find,
and in this way be continuous learners,” she said.

ERIC has 16 clearinghouses in a variety of
disciplines. Teachers, administrators and media
specialists are encouraged to request
information through the computer. Requests
already recetved include: information on school
vandalism, how to implement learning-interest
center for junior high math. descriptions of the
role of the school guidance counselor, effects of
_grade repetition, types of.instructional materials

-

available on social studies for the gifted, and
information on teacher “burn-out.”
Requests are answered in abqut one mohth
with a packet, usually containing a computer
printout, a summary of educational research,
microfiche and/or journal article reprints. The
cost of the search is normally $10. For LPS
teachers however, the cost is covered by the
federal grant received for the testing period,
‘which ends in February.. ® = N

- ———— .

Once a search has been made, and the i umgnor
returns the materials, the docufents will: be
retained by LPS media services and can be
obtained from Donna Peterson. A limited
number of microfiche ponable readers are also
available from the media services dcpart ment to
read the fiche, .
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: ERIC Project Report

As of December |, 1979, 168 computer

scarches have been initiated by LPS staff.

members since June |, 1979, Approximately 110

- T .+ 7 T - searches "have begn completed and are in the

-~

process of being evaluated. The remaining 58
" have not yet been received from our linking

- agent, SNICER, at the State Department of

Education.

. _ A complete list of ERIC searches that have
been initiated from October 1978 through

December 1979 is being sent to all staff members

and Linkers who participated in the ERIC in-
- service workshops.

# 7
mnn
#2938

1
N
|
!
j
H
|
t

#325
#326
- #380
k352
#303

H#406
#347

If you would like to know what searches have
alrcady been done, please ask your building
“Linker”.

Searches that are complete and on file at
PSAB Staff Media are listed below:

Science Teacher characteristics

Gifted education

Home ¢c ams for the mentally
hmdfc;ppcd. -

Learning disability characteristics,
wdentification and prescription,

Math enrichment programs for gifted
clementary and junior high.

Ceramics activities for junior high.

Latin American cu]tuqsi

Microcomputers and instruction and
administrative evaluation,

Peer cvaluation of teachers

Writing performance and ,behavioral
contracts-—tlementary.

Important:

< If you wish to initiate an. ERIC search, you.
should contact your building Linker soon. Since

} the special project ends February 1, 1980, all

searches initiated before that date will be funded

by the ERIC project. )

FOUCUS K publinshed weekly by the Lincoln Pubin Schunis,

.

<. N "

E *n A L= N ~ N s e .

:;‘:.E- ) PO, Bon 80UEY, Linvuln, Nebraska 6835071 ( ) . ¥
| gL ™ ) Paaor Hath Noven

L My v RDPRESS
2 7 Membert RDPRESS



r nm-

. 3“&“}{% R

SN

. 4
.

9 \ i.ancoln Public %dmols -7 Lincoln. Nebraska " January 21, 1980

. ERIC Prcuect Report #3

' Need to get information.on a learning
. problem? The Lincoln Public Schools/
™3 Educational "Resource Information  Center
«\\&(ERIC) Clearinghouse on Teacher Education
‘project, whith makes it possible for LPS staff
Ve mcmbcrs:gpcond uct computer searches through
‘ U & th ERIC system, will end February I.
7 ' . : £y pie who mgh to initiate a computer search
= w/ \ should contact their building Linker as soon as
posszb]c So far, 223 searches have been done
since June I, 1979. - .
. Currcmly, most searches are either in the
hast of the initiator or are not back vet from
\';SNICER Very few are on file at PSAB. Future
Splans include returning 'all searches to PS B
m»‘gemcr to be placed in an ERIC file
higdigg will have a complete list of seasphes that
Wallibe updated as more searches are z:dc
o E‘m'épvevaluanon team will be interviewing
s R L stlﬁéted staff members for a project evaluation.
. - ERIC’ workshop participants and searchers may
¢ 2 be asked for their i input,
_Searches recently added to PSAB ERIC file:

#509 Classroom materials on lobbying
: . ’ #326 Math enrichment for gifted
. - Elcmcntary/lumor High

f
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. )
’ LEADERSHIP TRAINING WORKSHOP AGENDA
L 3 —
9:00 a.m. Bfief \Computer Searches
' 9:30 a.m. Overview. of the ERIC systém \ o e = -
1.” RIE o h
Jh . . DR . R <
, 2. CE - . ~ - )
’ 3. ERIC Thesaurus : L D
& 10:30 a.m. Manual Searching
- 1. Brief walkthrough using ERIC handouts .
2. ‘Walkthrough by SNICER and HRIC staffs
11:30 a.m. Computer demonstrations on manual search topics: .
. LUNCH ‘
: 1:00 p.m. Participant-constructed computer sear&hés :
. 2:00 p.m. Discussion of Lincoln Public School expectations and procedures
hd : a \ i
. 3:00 p.m. Wrap-up \ Yy .
o CWwm o .
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’\‘ ~
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¢ Staff Position

s ma

~
»

problem solving)”

*

When initiating an ERIC search, did you have any
dif iculty in formulating your questions?. -

IF YES, What kind of difficulty? y

AN N »

Wes the ERIC search you initiated useful to you in
obtaining information for your Job (such as program
planning, curriculum development, clas¥¥oom instruction,

+

‘l E

IF YES, How have you -used the information you cbtalned

from the search?

o

-

IF NO, Why was the search not useful? . >

:l‘
Did the ERIC search include the information you expected
it to?

-
«

IF NO, What different information were you expecting?

N - q

Do you feel the irnformation provided through the ERIC
data base was complete enougﬁkto answer your questions? \

IF.NO, What questions would you still like to have
answered? .

Did you have any difficulties using the informetion’
provided in your search?

IF YES, What kind of difficulties?

YES

NO




—

10.

11.

. ¥

' Which forms of information were provided in gfur search?

Computer Printout
Péper\Copy of Jéurnal Articles

Microfiche

-

Were any of the forms of informaticon you received
particularly inconvenient to use?

IF YES, What type of difficulty did you have?

Have you ever submitted any resource materials to ERIC
for inclusion in the dats base?

Do you have any resource materials you have developed
that you would te willing to submit for inclusion in

‘ the ERIC data base?

®

Do ‘you know of additional resource materials that could
be included in the ERIC data base” .

[N

Do you plan to use ERIC egain? ) .

15 FRIC Searches Cost $10.00 Each - - '

Would you use ERIC egaln if the cost of the service were
deducted from your building's instructiocnal funds?

Would you use ERIC again if you had to pay for a search
yourself because-funds were not available through LPS?

Do you feel thet money shouid be allocated by the district
to finance ERIC searches?

YES

e
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Lincoln Nebraska Questionnaire :

. 'YES = TO
* B .

2 I. What is your Staff.positicn? ) -

. JRSEn— N i
- Y N e N N S
L II. Hava you ever used ERIC in obtaining. 1nformation for use s

in your Job (such as program plann:mg, curricﬁlum

\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\

rather than for more personal use {such a career
advancement, theses writing)? > . _

1. If yes, have you used it more that dnce?’
If no, why not? :

2. If you have used ERIC, where did you get informatlon.
about initiating ERIC searches?

A d

3. If you have not used ERIC, was this due to any of the
following?
a. don't know what ERIC is -
b. don't know of any ‘access points
c. eany other particular reascns

—————
R ———

‘3
» III. 1If you have used ERIC, wes the information useful to you?
R If no, explain briefly why not? :
IV. If you have used ‘ERIC, briefly note:
k. its strengths (in relation to your particular
information need/problem)
B. its weakness (in relatlon to your partlcular
i information need/problem}) . ~ .
’ N
k]
. ) -
A2 ’ .
;'
2




